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The past two decades witnessed an immense growth in international large-scale assessments 
(ILSAs) of educational achievement in various subjects, including mathematics, science, reading 
literacy, and civic and citizenship education. These assessments include global projects such as 
the Programme for International Student Assessment (PISA) and Trends in International 
Mathematics and Science Study (TIMSS), as well as regional projects such as the Latin 
American Laboratory for Assessment of the Quality of Education (LLECE) and the Southern and 
Eastern Africa Consortium for Monitoring Educational Quality (SACMEQ). 
 
This graduate seminar provides students with a comprehensive curriculum on international large-
scale assessments. The seminar includes three complementing sections. The first section of the 
course is focused on the methodology behind global and regional projects. Here, we will discuss 
limitations and ways to further develop sampling methods, instruments and measurements. The 
second section is dedicated to the history of international assessments and to conditions that 
facilitated their emergence and diffusion. The third section is focused on critical analysis of the 
ways in which scholars, media, and policy makers use data from international assessments. The 
seminar will consist of short lectures accompanied by class discussions and exercises based on 
careful reading of the assigned materials. Students are expected to read all the materials 
identified for the session before each class, participate actively in the discussion, and complete 





After completing the course, you will be able to: 
1. Discern the strengths and weaknesses of different ILSAs 
2. Understand and explain the politics of ILSAs over the past six decades 
3. Identify and discuss the ways in which ILSAs affect education politics, policies, and 
practice worldwide  
4. Situate ILSAs within broader global agendas and discourses such as the 2015 United 
Nations Sustainable Development Goals 
5. Articulate a policy position on country participation in ILSAs  
 
ASSIGNMENTS, GRADING, SCHEDULE 
Your grade of the course will be based on the following: 
Task Grade Week Due Date 
Active participation 10% Continuous  
Presentation on regional assessments (group)  15% #4 Feb 18 
Analytical memo (independent) 25% #7 March 11 
Media analysis assignment (independent) 25% #11 April 8 
Policy memo (independent) 25% #16 May 13 
Reflection paper Ungraded #16  
Total  100%   
 
You are encouraged to discuss the assignments with others, but your papers must reflect your 
efforts alone. Use proper citations for the ideas and works of others. For all written assignments, 
please use APA style. 
  
Active Participation in Discussion (10% of the grade) 
You are expected to come to class having read the assigned readings and any other materials that 
will be discussed (e.g., websites and video clips). Participation and engagement in discussion – 
online and in-class – will help you to better process and understand the different topics. That is, 
we will spend class time on reinforcing and learning the material. Moreover, your participation 
and perspective on the reading will contribute to the collective understanding and will stimulate 
new and exciting questions.  
 
In preparation for each class, please submit two questions or comments about the readings on the 
discussion board on Canvas. These may identify concepts or issues that need clarification or 
raise more theoretical and analytical questions.  
 
In addition to whole-class discussion, we will use Open Space Technology (OST) discussion 
format. The goal is to provide structured time during class for students to set the agenda for 
group discussions about topics that they are interested in and passionate about. OST can be a 
powerful and engaging learning tool if students come prepared to both lead a group and actively 
contribute to others. More instructions on the OST discussion format will be provided in class.  
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Group Presentation: Regional and Alternative Assessments (15% of the grade) 
In addition to international assessments (i.e., TIMSS, PIRLS, and PISA), there are several 
regional and alternative assessments. This assignment will familiarize you and the class with 
these assessments. Each group will prepare a short presentation on one of these assessments; the 
presentation should be no longer than 10 minutes, with a maximum of 20 slides (which means 30 
seconds per slide). Please keep the presentation concise and clear. 
 
Analytical Memo: The Sustainability Development Goals and ILSAs (25% of the grade 
ILSAs do not operate in a vacuum. Rather, they work simultaneously with other global 
discourses and projects, such as the United Nations Sustainability Development Goals (SDGs).  
Based on careful reading of the SDGs, specifically SDG #4 Education and its associated 
indicators, and your understanding of ILSAs, you will prepare an analytical memo to answer the 
following questions: To what extent the SDGs and current ILSAs are aligned? What are the 
strengths and weaknesses of current ILSAs when they inform work towards actualizing the 
SDGs? 
 
Media Analysis Assignment (25% of the grade) 
To better understand the implications of international assessments on public discourse, you will 
analyze the representation of international assessments in 1-2 newspapers in one foreign country. 
Your sample of articles will include a total of (at least) ten articles from print media. The 
analysis will be based on a detailed protocol and open-coding approach.  
 
Policy Memo: Should County X Participate in ILSAs? (25% of the grade) 
Imagine that you have been hired as a consultant to the Ministry of Education (MoE) in one 
country. The MoE have secured the budget needed for participation in ILSA, but the Minister is 
not sure whether to participate (or not) and if so in which assessment. Based on what you have 
learned during the semester, you will craft a position paper that addresses this issue and 
recommend a way to move forward.  
 
Reflection Paper (required, ungraded) 
I believe that reflections are useful for both students and for instructors. Reflections provide an 
opportunity for students to explore the “big picture”—ways in which ideas and concepts from the 
course are linked to their broad interests in research and practice. Reflections provide the 
instructors with further feedback and point to gaps in the learning. This should be a short 
reflection (two pages) on your experiences in the course. 
 
Additional information about all assignments will be provided in class throughout the semester. 
 
ACCOMMODATIONS 
The College will make reasonable accommodations for persons with documented disabilities. 
Students are encouraged to contact the Office of Access and Services for Individuals with 
Disabilities (OASID) for information about registering with the office. You can reach OASID by 
email at oasid@tc.columbia.edu, stop by 163 Thorndike Hall or call 212-678-3689. Services are 
available only to students who are registered and submit appropriate documentation. As your 




The grade of Incomplete will be assigned only when the course attendance requirement has been 
met but, for reasons satisfactory to the instructor, the granting of a final grade has been 
postponed because certain course assignments are outstanding. If the outstanding assignments 
are completed within one calendar year from the date of the close of term in which the grade of 
Incomplete was received and a final grade submitted, the final grade will be recorded on the 
permanent transcript, replacing the grade of Incomplete, with a transcript notation indicating the 
date that the grade of Incomplete was replaced by a final grade. If the outstanding work is not 
completed within one calendar year from the date of the close of term in which the grade of 
Incomplete was received, the grade will remain as a permanent Incomplete on the transcript. In 
such instances, if the course is a required course or part of an approved program of study, 
students will be required to re-enroll in the course including repayment of all tuition and fee 
charges for the new registration and satisfactorily complete all course requirements. If the 
required course is not offered in subsequent terms, the student should speak with the faculty 
advisor or Program Coordinator about their options for fulfilling the degree requirement. 
Doctoral students with six or more credits with grades of Incomplete included on their program 
of study will not be allowed to sit for the certification exam. 
 
COLUMBIA UNIVERSITY NETWORK ID AND TC EMAIL 
Teachers College students have the responsibility for activating the Columbia University 
Network ID (UNI) and a free TC Gmail account. As official communications from the College—
e.g., information on graduation, announcements of closing due to severe storm, flu epidemic, 
transportation disruption, etc.—will be sent to the student’s TC Gmail account, students are 
responsible for either reading email there, or, for utilizing the mail forwarding option to forward 
mail from their account to an email address which they will monitor. 
 
OBSERVANCE OF RELIGIOUS HOLIDAYS 
It is the policy of Teachers College to respect its members’ observance of their major religious 
holidays. Students should notify instructors at the beginning of the semester about their wishes to 
observe holidays on days when class sessions are scheduled. Where academic scheduling 
conflicts prove unavoidable, no student will be penalized for absence due to religious reasons, 
and alternative means will be sought for satisfying the academic requirements involved. If a 
suitable arrangement cannot be worked out between the student and the instructor, students and 
instructors should consult the appropriate department chair or director. If an additional appeal is 
needed, it may be taken to the Provost. 
 
SEXUAL HARASSMENT AND VIOLENCE REPORTING 
Teachers College is committed to maintaining a safe environment for students. Because of this 
commitment and because of federal and state regulations, we must advise you that if you tell any 
of your instructors about sexual harassment or gender-based misconduct involving a member of 
the campus community, your instructor is required to report this information to the Title IX 
Coordinator, Janice Robinson. She will treat this information as private, but will need to follow 
up with you and possibly look into the matter. The Ombuds officer for Gender-Based 
Misconduct is a confidential resource available for students, staff and faculty. “Gender-based 
misconduct” includes sexual assault, stalking, sexual harassment, dating violence, domestic 
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Students who intentionally submit work either not their own or without clear attribution to the 
original source, fabricate data or other information, engage in cheating, or misrepresentation of 
academic records may be subject to charges. Sanctions may include dismissal from the College 
for violation of the TC principles of academic and professional integrity fundamental to the 
purpose of the College. 
 
EMERGENCY PREPAREDNESS  
TC is prepared for a wide range of emergencies. After declaring an emergency situation, the 
President/Provost will provide the community with critical information on procedures and 
available assistance. If travel to campus is not feasible, instructors will facilitate academic 
continuity through Canvas and other technologies, if possible. 
1. It is the student's responsibility to ensure that they are set to receive email notifications 
from TC and communications from their instructor at their TC email address.   
2. Within the first two sessions of the course, students are expected to review and be 
prepared to follow the instructions stated in the emergency plan.    
3. The plan may consist of downloading or obtaining all available readings for the course or 
the instructor may provide other instructions.   
 
SUSTAINABILITY AT TEACHERS COLLEGE 
I support sustainability initiatives on the TC campus. To reduce paper use, most of your course 
documents (including readings and assignments) will be provided on the course Canvas page. 
Please try to save paper by reading these documents online, if possible. If you must print out 
documents, please consider printing double-sided and with two pages per sheet of paper. I will 
accept all assignments turned in electronically; I will also grade these assignments electronically. 
If, as the semester proceeds, you have suggestions regarding how to make the course more 
sustainable, please let me know. I look forward to working with you to achieve a more 
sustainable course.  
 
GRADES: DEFINITIONS AND SCALE  
Final grades are assigned to course average scores based on the following scale: 
Grade Definition 
A+ Rare performance. Reserved for highly exceptional, rare achievement. 
A Excellent. Outstanding achievement. 
A- Excellent work but not quite outstanding. 
B+ Very good. Solid achievement expected of most graduate students. 
B Good. Acceptable achievement. 
B- Acceptable achievement but below what is generally expected of graduate students. 
C+ Fair achievement, above minimally acceptable level. 
C Fair achievement but only minimally acceptable. 
Failure The records of students receiving such grades are subject to review. The result of this 
review could be denial of permission to register for further study at Teachers College. 
Source: TC Office of the Registrar 
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COURSE OUTLINE AND SCHEDULE 
I reserve the right to make changes to the schedule of readings and/or lectures during the course 
of the semester. I will announce any such changes in class and post them on the course’s website. 
You are responsible for noting the changes and preparing for class appropriately. 
 
Week #1: January 28, 2019  
Introduction and course overview (content, syllabus, expectations, assignments) 
 
In class activity: Let’s rank countries  
 
Read: 
 Chabbott, C., & Elliott, E. J. (2003). Understanding others, educating ourselves: getting 
more from international comparative studies in education. National Academies Press. 
Chapter 2: Range, pp. 12-28. 
 Gladwell, M. (2011). The order of things. The New Yorker, 87(1), 68-75. 
 
Week #2: February 4, 2019 
This week we will outline the education field (broadly defined) in terms of players, processes, 
and possible links between these elements and ILSAs.  
 
In class activity #1: The educational policy process as a network 
In class activity #2: Imagining international assessment of student achievement   
 
Read: 
 Bray, M. (2014). Actors and purposes in comparative education. In: Bray, M., Adamson, 
B., & Mason, M. (Eds.). (2014). Comparative education research: Approaches and 
methods (pp. 19-46). Springer International Publishing. 
 McLendon, M. K., Cohen-Vogel, L., & Wachen, J. (2015). Understanding education 
policymaking and policy change in the American states: Learning from contemporary 
policy theory. Handbook of education politics and policy, 86-117. 
 United Nations (2015). Sustainable Development Goals.  
https://www.un.org/sustainabledevelopment/sustainable-development-goals/ 
 Halpin, M. (2016). The DSM and Professional Practice Research, Clinical, and 
Institutional Perspectives. Journal of Health and Social Behavior, 57(2), 153-167.  
 
Week #3: February 11, 2019  
International assessments vary in their framework, sampling, and design. This week we will 
review and compare the technical aspects of projects by the International Association for the 
Evaluation of Educational Achievement (IEA) and the Organisation for Economic Co-operation 
and Development (OECD). The IEA projects include: Trends in International Mathematics and 
Science Study (TIMSS), Progress in International Reading Literacy Study (PIRLS), and 
International Civic and Citizenship Education Study (ICCS). The OECD projects include: 
Programme for International Student Assessment (PISA) and Teaching and Learning 




 Howie, S., & Plomp, T. (2005). International comparative studies of education and large-
scale change. In International Handbook of Educational Policy (pp. 75-99). Springer 
Netherlands. 
 Wu, M. (2009). A comparison of PISA and TIMSS 2003 achievement results in 
mathematics. Prospects, 39(1), 33-46. 
 Carnoy, M., Khavenson, T., Loyalka, P., Schmidt, W. H., & Zakharov, A. (2016). 
Revisiting the relationship between international assessment outcomes and educational 
production evidence from a longitudinal PISA-TIMSS sample. American Educational 
Research Journal, 53(4): 1054-1085. 
 Hutchison, D., & Schagen, I. (2007). Comparisons between PISA and TIMSS: Are we 
the man with two watches. Lessons learned: What international assessments tell us about 
math achievement, 227-261. 
 
Review (see Appendix A for guiding questions): 
 TIMSS 2015: Assessment Framework (introduction, chapters 1, 3 and 4), and Methods 
and Procedures (chapters 3, 4, and 7) 
 PISA 2015: Assessment and Analytical Framework (introduction, chapters 4 and 6) 
 
Week #4: February 18, 2019 
In addition to international assessments, there are several regional assessments. This week we 
will review four examples of regional assessments:  
 
 Third Regional Comparative and Explanatory Study (TERCE) by the Latin American 
Laboratory for Assessment of the Quality of Education (LLECE) 
 Programme for the Analysis of Education Systems (PASEC) by the Conference of 
Ministers of Education of French-Speaking Countries (CONFEMEN) 
 Recent projects by the Southern and Eastern Africa Consortium for Monitoring 
Educational Quality (SACMEQ) 
 Southeast Asia Primary Learning Metric (SEA-PLM) by the Southeast Asian Ministers of 
Education Organization (SEAMEO) and the United Nations Children’s Fund (UNICEF) 
  
We will also discuss the emerging phenomena of citizen-led assessments, including UWEZO – 
A civil society assessment tool used in Kenya, Tanzania, and Uganda. 
 
In class activity: Group presentation on regional and alternative assessments 
 
Read: 
 Kamens, D. H., & Benavot, A. (2011). National, regional and international learning 
assessments: trends among developing countries, 1960–2009.Globalisation, Societies and 
Education, 9(2), 285-300. 
 Sankar, V. (2015). The need for a regional learning assessment and improving learning 





Week #5: February 25, 2019  
This week’s readings provide an historical perspective on the origins of international 
assessments. They focus on the emergence of the International Association for the Evaluation 
of Educational Achievement (IEA) and the growth of international assessments in the past six 
decades. 
 
Critical questions: How ILSAs came about? Why do countries participate in ILSAs? Why do 
countries participate in TIMSS and PISA? 
  
Read: 
 Frickel, S., & Gross, N. (2005). A general theory of scientific/intellectual 
movements. American Sociological Review, 70(2), 204-232. 
 Addey, C., Sellar, S., Steiner-Khamsi, G., Lingard, B., & Verger, A. (2017). The rise of 
international large-scale assessments and rationales for participation. Compare: A Journal 
of Comparative and International Education, 47(3), 434-452. 
 Kamens, D. H., & McNeely, C. L. (2010). Globalization and the growth of international 
educational testing and national assessment. Comparative Education Review, 54(1), 5-25. 
 Lockheed, M. (2015). Why do countries participate in international large-scale 
assessments? The Case of PISA. Washington D.C.: World Bank Group. 
 Schleicher, A. (2017). The future of PISA. Tertium Comparationis, 23(1), 113. 
 
Recommended readings: 
 Addey, C., & Sellar, S. (2018). Why do countries participate in PISA? Understanding the 
role of international large-scale assessments in global education policy. In: Verger, A., 
Altinyelken, H. K., & Novelli, M. (Eds.). Global education policy and international 
development: New agendas, issues and policies. Bloomsbury Publishing. 
 Engel, L.C & Williams, J.H. (2013). The Globalization of Assessment: A forum on 
international tests of student performance, Research in Comparative and International 
Education, Special Issue, 8(3). 
 Foshay, A. W. (1962). Educational Achievements of Thirteen-year Olds in Twelve 
Countries: Results of an International Research Project, 1959-61 (Vol. 4). UNESCO. 
 Purves, A. C. (1987). The evolution of the IEA: A memoir. Comparative Education 
Review, 31(1), 10-28. 
 
Week #6: March 4, 2019 
How do scholars use data from international assessments? This week we will discuss peer-
reviewed studies in which the authors use data from international assessments to address 
different research questions.  
 
In class activity: Jigsaw  
 
Read:  
 Ayalon, H., & Livneh, I. (2013). Educational standardization and gender differences in 
mathematics achievement: A comparative study. Social Science Research, 42(2), 432-
445. 
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 Charles, M. (2017). Venus, Mars, and Math: Gender, Societal Affluence, and Eighth 
Graders’ Aspirations for STEM. Socius, 3, DOI 2378023117697179. 
 Chudgar, A., Luschei, T. F., & Zhou, Y. (2013). Science and mathematics achievement 
and the importance of classroom composition: Multi-country analysis using TIMSS 
2007. American Journal of Education, 119(2), 295-316. 
 Ichilov, O. (2007). Civic knowledge of high school students in Israel: Personal and 
contextual determinants. Political Psychology, 28(4), 417-440. 
 Mann, A., & DiPrete, T. A. (2016). The Consequences of the National Math and Science 
Performance Environment for Gender Differences in STEM Aspiration. Sociological 
Science, 3, 568-603. 
 Pong, S. L., & Pallas, A. (2001). Class size and eighth-grade math achievement in the 
United States and abroad. Educational Evaluation and Policy Analysis, 23(3), 251-273. 
 Rutkowski, L., Rutkowski, D., & Engel, L. (2013). Sharp contrasts at the boundaries: 
school violence and educational outcomes internationally. Comparative Education 
Review, 57(2), 232-259. 
 
Week #7: March 11, 2019   
Now that we know the framework and methodological base of the main ILSAs (TIMSS, PIRLS, 
and PISA), we will delve into the large database these assessments produce. The data is used by 
policy makers and researchers worldwide. We will also discuss the role of ILSAs in informing 
global agendas such as the Sustainability Development Goals (SDGs). 
 
In class activity #1: Workshop on International Data Explorer (IDE). Please bring your laptop.  
In class activity #2: Presentation of analytical memos  
 
Week #8: March 18, 2019 
** No class: Spring break ** 
 
Week #9: March 25, 2019 
Following Human Capital Theory, which views education as an economic device, scholars and 
policy makers have argued that improving student achievement in international assessment leads 
to economic growth. But does it? This week we will examine studies that evaluate this argument.  
 
In class activity: Practice media analysis protocol 
 
Read:  
 Hanushek, E. A., & Woessmann, L. (2012). Do better schools lead to more growth? 
Cognitive skills, economic outcomes, and causation. Journal of Economic Growth, 17(4), 
267-321. 
 Hanushek, E. A., & Woessmann, L. (2012). Schooling, educational achievement, and the 
Latin American growth puzzle. Journal of Development Economics, 99(2), 497-512. 
 Kamens, D. H. (2015). A Maturing Global Testing Regime Meets the World Economy: 
Test Scores and Economic Growth, 1960–2012. Comparative Education Review, 59(3), 
420-446. 
 Ramirez, F. O., Luo, X., Schofer, E., & Meyer, J. W. (2006). Student achievement and 
national economic growth. American Journal of Education, 113(1), 1-29. 
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 Komatsu, H., & Rappleye, J. (2017). A new global policy regime founded on invalid 
statistics? Hanushek, Woessmann, PISA, and economic growth. Comparative 
Education, 53(2), 166-191. 
 
Week #10: April 1, 2019 
As we read earlier in the semester, international assessments are intended to enrich the public 
discussion about education. This week’s readings examine how the media filters and translates 
the results of international assessments to the general public. 
 
Read: 
 Grey, S., & Morris, P. (2018). PISA: multiple ‘truths’ and mediatised global 
governance. Comparative Education, 1-23. 
 Morgan, C. (2017). The spectacle of global tests in the Arabian Gulf: a comparison of 
Qatar and the United Arab Emirates. Comparative Education, 1-24. 
 Pizmony-Levy, O. (2018). Compare globally, interpret locally: international assessments, 
news media, and education crisis in Israel. Globalisation, Societies and Education.  
 Steiner-Khamsi, G., Appleton, M., & Vellani, S. (2018). Understanding business interests 
in international large-scale student assessments: a media analysis of The Economist, 
Financial Times, and Wall Street Journal. Oxford Review of Education, 44(2), 190-203. 
 Waldow, F., Takayama, K., & Sung, Y. K. (2014). Rethinking the pattern of external 
policy referencing: media discourses over the ‘Asian Tigers’’ PISA success in Australia, 
Germany and South Korea. Comparative Education, 50(3), 302-321. 
 
Recommended readings: 
 Figazzolo, L. (2009). Impact of PISA 2006 on the education policy debate. Education 
International. 
 
Week #11: April 8, 2019  
This week’s readings provide theoretical lenses to better understand the public prominence of 
ILSAs (e.g., media coverage).   
 
In class activity: Presentation of media analysis from different countries. 
 
Read: 
 Espeland, W. N., & Stevens, M. L. (1998). Commensuration as a social process. Annual 
Review of Sociology, 24(1), 313-343. 
 Porter, T. M. (1996). Trust in numbers: The pursuit of objectivity in science and public 
life. Princeton University Press. 
o Introduction – Culture of Objectivity  
o Chapter 1 – A Word of Artifice 
o Chapter 2 – How Social Numbers are Made Valid 
 
Week #12: April 15, 2019  




Week #13: April 22, 2019  
How (do) international assessments shape public views and support of K-12 education? This 
week’s readings explore the ways in which the general public “makes sense” of and is affected 
by international assessments. 
 
Read: 
 Fladmoe, A. (2013). Education in the news and in the mind: PISA, News Media and 
Public Opinion in Norway, Sweden and Finland. Nordicom Review, 33(1), 99-116. 
 Morgan, S. L., & Poppe, E. S. T. (2012). The consequences of international comparisons 
for public support of K–12 education evidence from a national survey experiment. 
Educational Researcher, 41(7), 262-268. 
 Pizmony-Levy, O., & Bjorklund Jr, P. (2018). International assessments of student 
achievement and public confidence in education: evidence from a cross-national 
study. Oxford Review of Education, 1-19. 
 Pizmony-Levy, O, Doan, L., Carmona, J. & Kessler, E. (2018). The Public and 
International Assessments. In: Bryan Maddox (ed.). Inside the Assessment Machine. 
Bloomsbury Publishing.  
 
Week #14: April 29, 2019  
Results of international assessments inform educational stakeholders and reform movements 
worldwide. This week’s readings provide some examples of this process.  
 
In class activity: Jigsaw  
 
Read: 
 Breakspear, S. (2012). The Policy Impact of PISA: An Exploration of the Normative 
Effects of International Benchmarking in School System Performance. OECD Education 
Working Papers, No. 71. OECD Publishing. 
 Carnoy, M., Khavenson, T., & Ivanova, A. (2015). Using TIMSS and PISA results to 
inform educational policy: a study of Russia and its neighbors. Compare: A Journal of 
Comparative and International Education, 45(2), 248-271. 
 Dobbins, M., & Martens, K. (2012). Towards an education approach à la finlandaise? 
French education policy after PISA. Journal of Education Policy, 27(1), 23-43. 
 Grek, S. (2009). Governing by numbers: The PISA ‘effect’ in Europe. Journal of 
Education Policy, 24(1), 23-37. 
 Kijima, R., & Lipscy, P. Y. (2017). The Politics of International Testing. Working Paper.  
 RoĹľman, M., & Klieme, E. (2017). Exploring Cross-National Changes in Instructional 
Practices: Evidence from Four Cycles of TIMSS. Policy Brief No. 13. International 
Association for the Evaluation of Educational Achievement. 
 Singer, J. D., Braun, H. I., & Chudowsky, N. (2018). International Education 
Assessments: Cautions, Conundrums, and Common Sense. National Academy of 
Education. 
 
Week #15: May 6, 2019 
Results of international assessments are translated to “best practices” and recipes for 
improvement (see the McKinsey report). In some cases, they also generate a protest or counter 
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movement by academics and international organizations. This week’s readings provide some 
examples of this process.  
 
In class activity: Presentation of drafts of policy memo  
 
Read: 
 Auld, E., & Morris, P. (2016). PISA, policy and persuasion: translating complex 
conditions into education ‘best practice’. Comparative Education, 52(2), 202-229. 
 European Parliament (2016). Resolution on follow-up of the Strategic Framework for 
European Cooperation in Education and Training. 
 Lewis, S. (2017). Governing schooling through ‘what works’: the OECD’s PISA for 
Schools. Journal of Education Policy, 32(3), 281-302. 
 Mourshed, M., Chijioke, C., & Barber, M. (2010). How the world's most improved 
school systems keep getting better. London: McKinsey. 
 National Superintendents Roundtable and the Horace Mann League (2018). How High 
the Bar? Research Study. 
 Rutkowski, L., & Rutkowski, D. (2016). A Call for a More Measured Approach to 
Reporting and Interpreting PISA Results. Educational Researcher, 45(4), 252-257. 
 Wilby, P. (2014, May 6). Academics warn international school league tables are killing 
“joy of learning”. The Guardian. 
o OECD and PISA tests are damaging education worldwide: Open latter to Dr. 
Andreas Schleicher, director of the OECD's Programme for International Student 
Assessment, from academics around the world.  
 
Week #16: May 13, 2016  
** Pizza party ** 
 
In class activity: Presentation of policy memos  
 
Course overview and summary: Connecting the dots and reflecting on the role of ILSAs in the 
field of comparative and international education. 
 
* * * * * * * * * * 
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Appendix A: Guidelines to reading technical reports of international assessments 
Reading technical reports effectively is challenging. This is especially true for technical reports 
of international large-scale assessments because the research design is complicated with many 
“moving parts.” To develop an effective reading style for these reports, it can help to know what 
you should get out of the report.  
 
The questions you want to have answered by reading a technical report are the following: 
 
1. Who is coordinating the assessment? 
 
2. What are the motivations for and objectives of this assessment?  
 
3. What is the research design?  
 
4. How was the research instrument developed? Who was involved in the process? 
o Domains (e.g., mathematics, science, reading, citizenship)  
o Content (e.g., knowledge, attitudes, skills)  
 
5. What is the sampling method? Strengths and weaknesses? 
o Participants (e.g., countries, students, parents, teachers, principals)  
o Implementation of sampling method  
 
6. What measures were taken to ensure quality assurance? 
 
As you read a technical report, you should actively attempt to answer the above questions.  
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Week #1 Identify assessment    
Week #2 Read background materials; meet TA  
Review the 
2015 SDGs  
Identify country & 
newspapers 
 




Select country & 
approve 
Week #4 Due date  Collect 10 newspaper articles 
Explore country  
background 
Week #5  Contrast SDGs and ILSAs Read articles  
Week #6  Write-up  Explore fit of ILSAs to country 
Week #7  Due date In class practice of protocol  
Week #8   Complete coding & submit online 
Consider benefits 
and risks 
Week #9   Write-up  
Week #10    Develop argument 
Week #11   Due date  
Week #12    Write-up 
Week #13     
Week #14     
Week #15    Oral presentation of draft paper 
Week #16    Due date 
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Appendix C: International Assessments of Student Achievement – Overview 
 






Program for International 
Student Assessment 
15 years old 60+ countries 
PISA-D 
  
PISA for Development 15 years old N/A 
PIAAC Programme for the 
International Assessment 
of Adult Competencies 
Adults 33 countries 
TALIS Teaching and Learning 
International Survey 
Teachers 34 countries 
TIMSS 
 
Trends in International 
Mathematics and Science 
Study 
4th and 8th grade 60+ countries 
PIRLS Progress in International 
Reading Literacy Study 
4th grade 57 countries 
ICCS International Civic and 
Citizenship Education 
Study 
8th grade 38 countries 
LaNa  Literacy and Numeracy 
Assessment 
End of primary 
schools 
N/A 




3rd and 6th  
grades 
15 countries in 
Latin America 
SAQMEC The Southern and Eastern 
Africa Consortium for 
Monitoring Educational 
Quality 
6th grade 14 countries in 
Anglophone 
East Africa 
PASEC  The Analysis Programme 
of the CONFEMEN 
Education Systems 
2nd and 5th 
grades 
13 countries in 
Francophone 
West Africa 
PRIDI The Regional Project on 
Child Development 
Indicators 
Pre-primary 4 countries in 
Central America 
  
Handout prepared by Aïda Cherkaoui  
 
